OVERVIEW

Most students want their praciicum experiences to be instructive, exciting, and gratifying. But be-
fore the practicum can start, the student often must be interviewed in the agency. Even if an in-
terview is not required, the student is likely 1o be a Htle nervous about geuing off on the right
foot and making a good impression, This chapter provides some suggestions for students preparing
to go into an agency lor the first ime, '

How Do I Find an Agency that Meets My Needs?

The amount ol student input allowed in the choice of a practicum agency varies
immensely. On the one extreme, in some social work programs, students are
not just permitted 1o contact agencies and interview on their own, but are ex-
pected 1o do so. Students in these programs often 1alk 1o other students and
faculty members about which agencies provide the best learning experiences.
If, for some reason, you are unable 10 secure a placement in one of the agen-
cies most often recommended (possibly because they already have their quota
of students), you may want to look through the vellow Pages of your phone
directory {or even the direciories of neighboring counties i wravel time isn't an
issucl. Under such headings as “Counselors,” “Social Service Organizations,”
“Marriage Counseling,” “Mental Health Services,” or “Alcohol Abuse &
Addiction” vou are likely 1o find more agencies than you had imagined. In ad-
dition, your local United Way will have a list of agencies it funds, and it may
produce a direciory ol community resources. Such a publication would likely
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contain more information about individual agendcies than you would find in the

Yellow Pages. Check In the reference section of your library.

. Inprograms at the other extreme, students are assigned an agency and have
little "c'}:iéfi?éi"’M"ﬁé‘t'“;')“r'ofgrams-“a-il-aw-smd@ntsﬁ.tp_s_ta_t_g_’ preferences even if they are no

actively involved in the selection process. correspondingly, most agencies wantto -

interview prospective students before agreeing to accepi them for a placement.

Even if your program does not allow you to choose your practicﬂm agency.
there are several important topics to consider as you plan for a practicum.
Occasionally students or agencies have special requirements, and discussing them
with your faculty field Haison will result in a better learning experience. Here arc

a few examples.

_Transportation

Getting to and from the agency can be a problem lor srodentswithout-a-6ar ..

Students need 10 consider how close the agency is located to where they live and
go 1o class. Many agencies are located near college campuses and are €asy 1w
reach. Others are some distance away and require ownership of a cat, availabii-
ity of public fransporiation, Of arrangements for car pooling with other students
or employees. _

1f you have a car Of access 1o one, some agencies may ask you to use¢ your
car to transport clients of make home visits. Other agencies have cars available
for student use. If you are required to drive an agency car, you might want 1o ask
vour agency supervisor about the extent of insurance coverage needed 1o protect
you in case of an accident, If you drive your own car, you need to check with
your ipsurance agent about your lability coverage.

Scheduling

Agencies ditfer with regard to hours of operation, from those open only a few
days per week (this is often the cas¢ with new agencies or those that operatc al-
most entirely with volunteers) to those that provide intervention 24 hours per
day, seven days per week.

gome students can be VETY flexible as they plan their agency time. Others
must work around job responsibilities and family commitments and are far less
adaptable. Agencies are aware of these differences, and although some arc able to
sccommodate students’ schedules, others simply cannot. Siudents whose sched-
ules are Testricted must find agencies that are open al Umes they can work.

Even if your schedule appears to have no compliications (e.g., your classus
are on Tuesdays and Thursdays and the agency agrees to accept you as @ srudent
on Mondays, wednesdays, and Fridays), be alert to potential problems such as
staff meetings on Tuesday afternoons—a day when you are not scheduled o bt m
the agency. This circumstance would probably necessitate that you consider 2 il-
ferent agency because staff meelings are an important experience in pmi'cssinnﬂ
socialization. In staff meetings students can observe how the agency Operaies. how
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professionals interact with one another, and learn what problems are facing the
agency and how they will be resolved.

 Supervision

_.Some students wani agency expeciauons laid out in clear and behaviorally spe-

cific terms. They want 1o know what to do, when 1o do it, and how to do it. They
do not like wondering whether.or.notihey are meeting agency expectanons One
student explained,

Prior to my first day at work, I was surprised to find that I was feeling
anxious. My anxiety was based on a fear that there might be little or
no structure, that I might have to roam aimlessly, searching for as-
signments and feeling generally uncomfortable with my new situation.

Other students want a setting in which they can observe for a while, deter-

"“mine what they would Tiké 10 do, and then begin to use all of their creativeand

problem-solving capabilities in a task of their choosing.

When selecting an agency, it is important to consider the amount of su-
pervision you require. The next step is to share this preference with your fac-
ulty field liaison. From prior experience with other students, your faculty field
liaison will know which agencies allow employees, students, and volunteers the
most freedom and which provide greater supervision. At a minimum, the Council
ont Social Work Education requires that all students meet with their supervi-
sors for at least one hour per week.

One undergraduate student, who was placed in an unstructured environ-
ment with little supervision, arrived at a day-care center for high-risk children
and was told that 15 toddlers were in the next room. She was instructed to go
and assist in any way she could. A second undergraduate working in an agency
that distributed {ood to 16 outlying food pantries was given a detailed question-
naire and asked to interview one social worker at each site to gather information
on anticipated food requirements. Still a third undergraduate, in a very structured
setting, walked into her agency supervisor’s office and was given a schedule of
training sessions to be held that week for all hospital student interns. She was as-
signed specific areas of the hospital in which to work, specific tasks to complete,
deadlines by which 1o accomplish the assignments, and a schedule of supervisory
conferences. She was told to begin reading hospital policies and logs of former
students. Later, she viewed a video on the hospital’s history and projected future.

These examples show how problems might develop for students who want
a lot of supervision and who do not get it, or who like to work on their own but
whose agency supervisors closely observe and direct their activities. It is impor-
tant 10 communicate your preference concerning the degree of supervision, or
problems may quickly arise and continue throughout the placement. What you
want in 2 supervisor is a supportive, enthusiastic, knowledgeable person who is
interested in helping you to have a good learning experience. A good supervisor
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will not abandon or IgNOTE YOU, will find interesting assignments for you, and will
_be available for your questions. _
Agencies vary widely with regard 1o what they will allow students 1o do.

~some-schedule immediate_contact with clients; others do not allow students 10
have client interaction without supervision untii'the:'second?e‘rﬁés‘terf@ne ~grad-e e

"uate studerit told a class of undergraduates going into the field for the first timc,
“Be prepared for the possibility of spending the initial weeks in your agencics
doing nothing but observing.” She noted that as a second-year graduate student,
with six years of social work experience and one graduate practicum completed,
she was told by her new field instructor that for the first month her only assigi-
ment was to. observe others at work. The second month she could interview
dients but only with anether social worker present. Finally, at the start of her
third month, assuming things went to the supervisor’s satisfaction, she could

-practice-alone..

. Most agencies are not this stringent in their su;ferv"{sitmfa{ﬂt-u-ée-r-;-t-s-a-nd._pmr_—... ——

sent students with opportunities 10 interact with clients early in their intern-
ships—sometimes even 'n the first week. This occurs at both the graduate and
undergraduate levels. The variation in students’ direct contact with clients can be
explained by many factors, among them the staff-client ratio, the complexity of
the students’ tasks, and the conseguences of students making poor judgments.

Populations, Problem Areas, and Networking

Ideally, students should find placements where they can learn about populations
and problem areas that excite them. The agency you select should capture your
interests and challenge you 10 become actively involved. Although it is possible
1o learn something in any placement, siudents are most energized when they can
inmediately fmmerse themselves in a seiting where they easily relate 10 the pri-
mary client group present {¢.g., preschoolers, adolescents, elderly) or are curious
about the problems with which the agency deals (e.g. chemical dependency,
teenage runaways, spouse abuse, juvenile offenders, the terminally ill). Especially
before the first placement, students should reflect on what their areas of interes
are and which age groups they interact with best. ‘

Agencies that do more networking are more interrelated with other agen-
cies, and thus provide a broader practicum experience. students who want (o
learn about other social service vrganizalons and the interactions among them
should consider how much networking a particular agency does. For example, a
family counseling agency that works almost entirely with middle income families
may have little cause 10 work with other agendies in the community. On the
other hand, an agency that works with pregnant 1eens will make connections
with social insurance agencics, county or state social service departments, health
departments, hospital social service dgepartments, childbirth education organiza-
tions, legal services, and residential facilities. srudents interested in maximizing
‘heir knowledge about other agencies and community resources would receive
more of this type of learning in the latter example. '
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Agency Value Base

Another area for students to consider is an agency's value base. Once students
identify the core values of a poteniial field agency, they should decide whethler it
creates a conflict with their own. For example, a student who believes that abor-
tion is morally wrong will have a difficult time working in a setting where clients

posed to divorce may have difficulties in a setting where persons are frequently
‘supported in leaving their spouses,”  — 7T o s

Ofien our clients’ values may not be the same as ours. As professionals, we
iearn to accept individual clients as worthwhile persons although we may not
condone their every behavior. Although it is important to know our strongly held
values and 1o examine them from time 1o time, it is also worth remembering that
values are not permanently fixed. Many people, pariicularly those acquiring col-
lege degrees, are continually updating the facts that form the foundation for their
opinions and values. A 19-year-old undergraduate may strongly believe in the

ment. With this value, that student may not be very successful in some criminal
justice placements. However, a short time later, the same student may have
learned that the poor and minorities have a much greater likelihood of ending up
on death row. Seeing the evidence of racism within the legal system, the student
may now view the death penalty quite differently.

In the process of obtaining a social work education, students become aware
of their own basic values and the values of the profession, and they are chal-
lenged 1o undersiand the impact of their values on their interactions with others.
Personal and professional growth occur when we examine our values and the
stereotypes we hold. However, students should not be forced to act against their
basic principles. In such a situation or at any time when you cannot be objective,
you should inform your field instructor and discuss translerring or referring the
case. If this poses any problem, a three-way meeting with your {aculty field liai-
son, field instructor, and you should be convened.

How Do I Prepare for the Practicum Interview?

Anticipation of the initial interview with a prospective agency supervisor can pro-
duce anxiely. One undergraduate student recalled,

I phoned the executive director of the agency and arranged for an
imerview. In the day or two before 1 was to see her, 1 unexpectedly
discovered that 1 was feeling quite nervous. Upon examining my feel-
ings, I found that I feared such things as: They won't like me. I won't
like them. They will find my dress too casual. I will find them too
snooty. All of these fears could be categorized under a basic “fear of
the unknown.”

- ~~are often referred for-abortions. -Likewise,-a-student-whosereligious-ethicis-op= — -

ﬁwﬁ,,,,..m_m....___de_a.thT_p.enaim_y,_thinking_ﬂuai_cﬁﬁain-.in.carx:ﬁza,tﬁd_in‘diyjd.uals_d.es.eryf_thismpunishy_; R
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To my surprise, the interview went very well. The director talked

about the agency and its purpose and her ideas about students’ roles.

She asked me about my background and interest in social work and

e o .she shared. some persopal experiences about her own agency work.

Before I knew it, an hour had passed. It was a relief 16 knoW Tappor T =
had definitely been established between us. .

Not all first interviews go nearly as well. One student recalled how she was
caught totally off guard:

When I was interviewing for a practicum placement last semester, 1
was asked what would seem to be a simple question. However, the
‘manner in which the question was asked intimidated me. The inter-
~ viewer, a stern looking middle-aged clinical social worker, folded her
hands, looked me straight in the eye, and asked—Yesterday-Hnter-————--
 viewed another student. Tell me why I should choose you over other
students?” 1 remember frantically trying to think of a good reason. I'm
sure my voice was shaking when I asked her to repeat the question (1
wanted to stall for time). I ended up giving her two or three reasons,
none of which sounded very convincing to me. From then on I was
unnerved. When I left the interview, that question was about the only
thing I could remember! '

Although there is no way to guarantec that your first interview with a po-
tential agency supervisor will be a fun experience, a few steps can be taken 1o in-
crease the likelihood of a positive experience. Many people find it hard to speak :
extemnporaneously about their strengths, weaknesses, qualifications, career goals,
skills, and abilities. For example, some students may find i1 difficult 10 answer the ;
jollowing questions: '

« What led you to social work?
e Why do you think you are qualified to be a student intern at this agerney?
o How would you describe yourself?

¢ What talents do you have?

"« What do you plan on doing five or ten years {rom now?
» What skills can you bring to our agency?
e Why should we consider you as a student intern?

« What problems do you think will be most difficult for you to deal with I
this agency setting?

Yet these questions and others may be asked during your interview. poriunately,
you can prepare for questions such as these.
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Making a detailed self-assessment is one way to prepare for an interview.

- You should be able to describe traits and skills that contribute to your uniqueness.
You might begin by compiling a list of flattering adjectives that characierize you
(e.g., ambitious, trustworthy, reliable, compassionate, inteliectual}. Next, narrow
the list to three or four items that summarize your personality. Use examples to
_Hlustrate particular attributes (e.g., one undergraduate described himself as “com-

_during a three-week period when funding shortages meant he did not receive
any pay). Once you have specific attributes and examples in mind, it is fairly easy
to respond to the request, “describe yourself.”

Trace skills {e.g., the ability to work in stressful snuations) 10 concrete, spe-
cific experiences. Describe a particular experience to show how you have used
this skill {e.g., you managed an office for two weeks by yourself while other of-
fice personnel were on leave). You should be deliberate in describing a strength
relative 1o the position sought (e.g., knowledge of medical terminology when
seeking a practicum within a hospital setting). As attorneys do in a courtroom,

the traits and skills you say you have.

What Can I Do to Deemphasize Little or
No¢ Work Experience?

Both graduate and undergraduate students worry that they will be asked about
their lack of practical experience. This anxiety sometimes blocks the memory of
experiences that are related to the demands of the desired practicum. To avoid
‘overlooking relevant experiences, consider your significant past activities before
the interview. Perhaps you did volunteer work, were employed in a family busi-
ness, or were a member of a community service or school organization. Next,
make a list of the skills you needed to complete assignments in those settings. You
are now ready to link your past with what the current agency needs.

Begin by telling the interviewer what you have done in the past. Next, use
a transitional statement to link the past to the present. An undergraduate student
gave the following example:

As leader of my daughter’s Girl Scout treop for two years, I coordinated
group activities for eight- and nine-year-olds. I found I was organized
and creative. | think I would be able to build upon this experience
when working here in the after-school program.

Even jobs that were not social work related {e.g., working in a supermarket) show
that you have learned how 10 balance schoolwork and other responsibilities, and
more likely than not, you picked up valuable skills in working with people.

mitted” and then explained how he continued working for a summer youth camp =~

Tyou want 16 build s case; that is; p‘rE‘S‘e‘m“‘evxdence”*tha‘ryou"acmaIlymossessﬂw'~~ :
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Case Example ___———————

A student in one of your classes begins 10 share sOme personal material with you. She

- - -yyas a-victim ol severe child abuse and reared by foster parents. Although she has never

ceceived any individual 'éiiii_ﬁéé'liﬁgj"she"m)w-wams-'to-d{;.amprarticum that will place her
on a treatment team for children who have been sexually abused. Previously, other siu-
dents who have completed a practicum with this agency have 1old you how intense and
stressful their placement was. The student who wants 10 g0 to this agency nims that

such a field experience will be “therapeutic” for her.

Questions
1. Do you think her plan fora practicum is 8 good one?
2. Would you advise her to choose a different practicum?
3, On what might your decision depend?
4. Would it be a good idea for the student to inform her field instructor and faculty
field Haison of her priol history? :

Is It Wise to Admit My Weaknesses?

In an interview, agency supervisors may ask potential student interns to describe

their weaknesses. Questions such as these are asked: What weaknesses o you

have? What aspect of this placement do you think will be the most difficult? What

is the biggest hindrance you will have to deal with if we select you as a student ini-

tern? To prepare for this type of question, consider any potential weaknesses you

may have and then rehearse a response using one of the following approaches.
One method is to accentuaic the positive. One student remembered,

When asked what my weaknesses were relative to the placement, I
knew that 1 did not want 10 focus on any anticipated problems; 50 1
said that I thought my prganization, willingness, and flexibility would
enable me to handle any difficult situations 1 might encounter.

A second approach is 1o state & weakness and then reframe it into a irait
that is positive. One student did this in an interview by saying, “Some peopie
would say that 1 push myself too hard but I like 10 think of myself as someonc _
who strives for excellence.” As another example of reframing, a student said, s
“People may think I do not grasp things quickly enough, but I spend a jot of time
trying to completely understand. I find this often helps me 10 save fime in the
long run.”

A third way to deal with the subject of weaknesses 15 10 explain how you
are working on a particular tiability and illustrate specific instances in which you
have been encouraged by progress. During a practicum interview, a student ¢x=
plained that she gels very nervous speaking in front of a grmfp. She is working
on this by taking a public speaking course.

Occasionally, students have questions about whether or not medical diag-
noses should be mentioned during an interview. at an agency. A student with
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epilepsy informed his faculty field lialson of this, and together they were able 10
find a placement where staff were well-prepared if the student had a seizure. Had
the agency supervisor not known that the student’s medical condition was the
reason for his reluctance to do certain work (e.g., transporting clients), the su-
- pervisor might have thought the student was uncooperative.
____Ifyouare ‘presently in counseling for an emotional problem, or have been In
" the recent past, it may be wise 1o share this information with the facalty field liai-
_ son so that the two of you can decide on the best placement for you. It generally is
not advised, for instance, for victims of incest or sexual abuse to begin counseling
others with the same problem until considerable progress has been made in their
own treatment. Similarly, students from alcoholic families should be pretty far
into their own recovery before seeking 1o work intensively with alcoholic clients..
Sharing this type of information with the faculty field liaison does not indicate any
weakness on your part; it shows maturity and good judgment in dealing with a
sometimes painful reality.

How much personal information about students should be shared with agen-

ties isa thorny dilemma- for{aculty-field liaisons—For-example; if-a-student-has
a criminal record, fails to inform the agency of this, and then violates the law
again (either harming clients, putting clients at risk, or causing the agency bad’
publicity), the issue of liability is raised. Disclosing certain types of information will
undoubtedly induce some agencies 1o reject a student. Many require a criminal
records check. Agencies must 1ake reasonable precautions to protect their clients.

In general, students should advise their faculry field liaisons of medical con-
ditions or other situations that could affect their agency work or have repercus-
sions for the agency. The faculty field liaison and the student can then jointly
decide whether and to what degree to inform the agency. There are no simple
rules on this matter; the advantages and disadvantages of revealing personally
sensitive information must be weighed in each individual situation. It is always a
delicate issue, but it can be handled successfully with adequate planning.

Consider the following example of how to inform an agency about these
matters:

A student who was on medication for bipolar disorder discussed this
with her faculty field Haison, and the two of them decided on an
agency where she would learn needed skills and also receive supervi-
sion from an understanding and perceptive agency supervisor. No ex-
ceptional information was given to the agency supervisor ahead of
time. The student went through the interview the same as any student
would, and she and the agency supervisor developed good rapport
during the interview. As the interview was drawing 1o a close, the
agency supervisor announced that he was favorably impressed and in-
formed the student that she could begin a placement with the agency.
At that time, the student revealed her medication needs but added that
she felt secure this would not present a problem to the agency. The
supervisor asked a couple of questions for clarification. The student did
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not go into a detailed history, but answered factually regarding her
behavior when she was acting symptornatically and reassured the
supervisor that over the past 18 months she had been funcitioning
"'-W-E-H———-mis-sin-g---_.fEWEI:T_d_a,YS____Qf school than others. The supervisor

student would be available to.start the practicum.

In this example, information was not given ahead of time in order not 10
bias the supervisor against the student. Since the interview had gone well, the
student felt comfortable in disclosing. Had the student felt that the interview was
not going weil and that it was unlikely that she would be invited to join tho
agency for a practicum, then the faculty field liaison and the student agreed that
disclosure was not necessary.

How Should I Respond to Questions About
My Educational Preparation?

In a praciicum interview, you may be asked 10 explain how your classroom lear-
ing will apply 10 the particular agency setting. Although you cannot foresee cvery
specific question that might be asked, you can prepare by anticipating retated
questions and mentally reviewing your educational preparation. The following
example shows how a lirtle preparation can give you poise and confidence:

A graduate student tried to locate a placement that would improve his
counseling skills. He coniacted an acquaintance at a local community
mental health center and inquired about the possibility of an intern-
ship. The acquaintance, the director of the agency, seemed interested
~ and supportive but suggested that the student attend the next “eam”
meeting at the center and make the request at that time. Not wishing w
seemn impolite, the student wondered why he would have to make the
request a second time but did not seek further explanation. Since he
and the director already knew each other from membership in a local
organization, the student assumed that the way was smoothed for bim
10 become an intern—only the details would need to be worked out.
On the appointed day, the naive student arrived bright and early
put was made 10 wait outside of the meeung r00MmM until “agency busi-
ness” was concluded. When the meeting ran late, the student began Lo
suspect that team members were arguing about the merits of accept-
ing him as an intern. Finally, after waiting 40 minutes, the student was
invited to enter the meeting. .
The director made the initial introductions and indicated that the
student wanted to become an intern. Then he said, “Tell us something ;
about yourself and your program.” The student patiently spoke ol his

‘thanked the student for her honesty and beg’an'd;scussin’nghenwi—h-ew«~-\~~.m-.-~....-_. L
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carcer goals, hobbies, and so on. Somehow this did not seem to be
what the team wanted. The student had thought that by now he
would be ai the end of the interview. However, one of the team mem-
bers then said, “No, what we want to know is what theoretical ap-

_ proaches do you use when you counsel?” The student's mind raced.
Systems theory, reality therapy, Gestalt, and psychoanalysis came to
mitid; Meworndered i he really knew eriough sbout any of themT Afrer
several false starts, the student said, “I think I'm eclectic.” _

The point of this llustration is that students should give prior thought to the types

of things (e.g., their training or counseling frame of reference) that may interest

the interviewer or interviewing staff in the prospective agency.

Interviewers ask questions about educational backgrounds for many rea-
sons. They may be trying to assess intellectual abilities, breadth and depth of
knowledge, or special interests or training. To get ready for any questioning along
this line, think about your educational experience and then write down two or

ment. Next, think of theories or concepts discussed in these courses and write
down why you think each would be helpful. This exercise will enable you to go
into the interview mindful of impeortant concepts and theories. Interviewers will
not expect you to recite an entire course syllabus. However, being able to recall
two’ or three major theories and explain how they relate to the work of the
agency would impress many interviewers.

What if the general questions are, “What kind of program do they run there-
at your university? Is it a good one?” To answer these guestions, think about two
or three aspects of your social work program that have given you good prepara-
tion. For example, some programs incorporate a social work course that requires
students to perform a few hours of agency volunteer work each week. This edu-
cational experience helps a student know what to expect and what to do in a

" practicam and could be described as a program strength.

Be positive in describing the valuable learning acquired from your educa-
tional experience. An educational program that is described chiefly in negative
terms may be seen by some interviewers as inadequately preparing you to func-
tion in their agency-—as a student or as an employee. '

How Should I Dress for the Practicum Agency?

As with many things in life, it is best to avoid exiremes. Whether going for the
first interview or reporting for work on the first day, you should not plan to make
a fashion statemnent. Provocative dress will not be acceptable and may result in
losing a placement that you desired. Generally speaking, dress conservatively, but
neither too formally nor informally. If possible, visit the agency beforehand and
observe what other staff members are wearing. If the staff dresses informally
(men in sporis shirts without ties; women in slacks and casual tops). then dress

e e PRT S € -COUTS 5 tHA-Were—valuable preparation-fer-this-specific-practicum-place-— -
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similarly. If your supervisor and other staff are dressed a littie fancier, then use
them as models and dress appropriately. Do not wear jeans on the first interview.
Later, if you become an intern there and learn that jeans are typical dress because
of the agency popuiation or setting (e.g., assisting clients in a sheltered work-

’ ”'S'hi)'p")'{‘th'enfit""iSiuSL‘lal'l"Y‘13GrmissibiE'A;KQ,WﬁaLjﬁﬁIlS._ wWhen in doubt, dress up a little

‘more than you normally would for going to class.
Keep in mind, too, that clothes which would-be considered attractive and

stylish in a normal business office might be viewed as being provocative if, for
example, you are working in a prison with male inmates. Plan your dress to avoid
getting “noticed” and always ask ahead of time if you have questions about ap-
propriate apparel. '

How Do I Make a Good Impression?

Most-injtial interviews will iast only 30 10 60 minutes. Use this time to make a

positive impression by remembering a few simple but important detailsTFirst;— -

plan 10 arrive 10 to 13 minutes early. It is always better to be early for an impor-
tant appointment than to be late. If you plan to arrive early, then even unex-
pected delays can be shsorbed without major problems. o

Second, when you meet the prospective agency supervisor, look the person
in the eyes and offer a firm handshake. Smile and show a genuine interest in
the person. Take care to pronounce the supervisor’s name correctly (if you arc
unsure, ask). Be prepared to spend the first few minutes making small talk. If

you have not been keeping up with current events, read the local newspaper and

a national magazine prior to your meeting. This can help to give you topics for”

discussion should the conversation move past your credentials. This could casily
happen, for example, if your interview was scheduled for 11:15 and the agency
supervisor invites you 1o lunch. _ ‘

Third, be observant. Look around the office or room and note anything ot
particular interest 10 you. One student noticed a guitar sitting in a corner and
quickly engaged the supervisor in a discussion about their shared interest in
classical guitar. Meeting strangers is always a little difficult at first. By factlitating
conversation with the interviewer, you can demonstrate a skill that will later be
required with clierus. You will leave a betrer impression if both you and the
interviewer can speak comfortably than if you appear frightened and hesitant
to talk. ' ‘ : '

Fourth, show enthusiasm. One way 10 do this is to ask guestions. Do not be

completely passive and think your role is only to wait for questions. Ask ques-
tions about the agency, the staff, the clientele, how long the supervisor has been
with the agency, and so on. You can ask what formal training is given 1o students,
how student performance is appraised. and what student responsibilitics arc.
Furthermore, you can inquire about what staff you will be working with, the pri-
mary functions of the office, and the expected working hours.

Students can usually generate interesting discussion if they have acquired
some basic information about the agency before the interview, such as:

(BRI e pcomsibse e sonimanm e a e <
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» The relative size of the agency (Has it added or lost staff recently?)

» Its organizational auspices (Is it a private or public agency? From where do
most of its funds come?)

» The array of services provided to clients (Who is the “1ypical” client?)

= Recent news pertaining to the organization (Have there been any recent
“*newspaper-articles?) - e e

During the'interview, show congrueiice bétween your verbal and nonverbal -
communication. Modulate your voice to maintain the interviewer's attention and
be sure to keep appropriate posture. Try to avoid saying what you will not do (e.g.,
“I will never work past 4:30”); rather, emphasize your congeniality and flexibility.

Finally, keep in mind that many agency supervisors are asking questions in
the hopes of answering the following:

» What can you do for the agency?
————s—Howlong willHttake-youto-becomepreductive?———————— S
e What do you want from the agency?
e Can you handle stress?
s Can you get along with others?

By anticipating questicns that interviewers are likely to ask and by know-
ing the “hidden agenda,” there is a better chance that you will leave a good im-
pression than if you go unprepared.

A day or two after your interview, it would be a nice touch to drop the
potential field instructor a brief thank-you note in the mail expressing ap-
preciation for interviewing you. If you schedule three or four interviews, and
each agency offers you the opportunity to come there and be an intern, it is
‘always expected that as soon as you have made a decision you will call and
inform the other agencies. They may be waiting to hear from you before com-
mitting to any other students. Once again, thank them for their interest and
assistance.

Getting Oriented—What Can I Expect
on the First Day? |

Agencies prepare for and use students in enormously different ways. Two ae-
counts iHustrate this:

The first day in one of my graduate practicums another student and
I were handed a scrapbook of dippings about the agency and in-
structed 1o familiarize ourselves with the agency’s range of activities.




