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“Based  on  today’s  lesson,  what’s 
next?” This type of question is not 
about  judging  what  did  or  did 
not  happen  during  the  lesson. 
Instead, it su!ests using today to 
shape tomorrow.

Robert Pottle
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Literacy



PARTNERSHIP
pages

Spring 2016

Volume 1 Number 2

MPCL
Maine
Partnerships in
Comprehensive
Literacy

2
Maine Partnerships in Comprehensive Literacy

College of Education and Human Development
University of Maine

5766 Shibles Hall
Orono, Maine 04469-5766

MPCL Director
Marcia Nye Boody

MPCL University Coach
Dawn Jandreau

Partnership Pages Editors
Li Gowell - University Implementation Coach
Robert Pottle - PreK-5 Literacy Coach, Suzanne M. Smith School



3

Spring 2016

Volume 1 Number 2

It  is  my  pleasure  to  introduce  our  newly  interned  literacy  coach 
cohort.

Dawn Jandreau, university literacy coach, provided Kelley Splaine a 
district-level model of coach training. Kelley has worked as a school-
based  coach  and  interventionist  in  RSU 40.  We are  delighted  to 
announce  that  she  is  currently  working  toward  a  Certificate  of 
Advanced Study in Curriculum and Instructional Design. 

In true MPCL style, Kelley and Dawn collaborated throughout the 
year in a school-based internship model to mentor Monica Nelson. 
Prior to joining RSU 40, Monica was already honing her skills as a 
respected mentor and interventionist. 

Kelly Burns, district-level coach in RSU 19, also provided exemplary 
school-based  literacy  coach  training  to  two literacy  coach  interns: 

MPCL’s Newly Trained 
Coaches

Meet MPCL Coaches
Marcia Nye Boody, MPCL Director
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Dawn Trask and Richice Stevens.  Dawn 
br ings  her  expert ise  as  a  Reading 
Recovery  teacher  as  well  as  a  teacher 
leader to her literacy coach role. Richice 
adds Title I experience to her new literacy 
coaching role. 

I had the personal privilege of mentoring 
two  classroom  teachers  in  the  literacy 
coach  cohort:  Donna  Kissinger,  grade  1 
teacher  at  Benton Elementary  School  in 
Benton, and Karen Mathieu, kindergarten 
teacher  at  Sabattus  Primary  School  in 
Sabattus.  Their  strong  classroom design 
complements  their  literacy  coach  roles, 
and  their  training  as  interventionists 
augments their existing repertoire of skills 
as educators. 

A long  wi th  Donna  and  Karen ’ s 
internship,  I  had  the  opportunity  to 
provide  a  school-based  literacy  coach 
internship  to  Amy  St .  P ierre  and 
Catherine  Palmlund  from  the  Lisbon 
Community  School  in  Lisbon.  Amy can 
seamlessly  transfer  her  middle-level 
English/language  arts  experience  to  her 
work  as  an  intermediate-level  coach. 
Catherine’s  unique  background  as  a 
Teachers College fellow supports her role 
as a primary-level literacy coach. As part 
of their charge at the Lisbon Community 
School,  Amy  and  Catherine  also  fulfill 
part-time assignments as interventionists. 

As Dawn, Kelley, Kelly, and I reflect on 
this internship cohort, we are delighted to 
have  Amy,  Catherine,  Dawn,  Donna, 
Karen, Monica, and Richice as the newest 
members  of  the  MPCL  team.  These 
coaches  will  receive  MPCL Certificates 
and  part ic ipate  in  formal  p inning 
ceremonies that will  take place during a 
special  presentation  in  their  respective 
school systems. 

MPCL’s Newest 
Coaches

Monica Nelson

Dawn Trask

Richice Stevens

Donna Kissinger

Karen Mathieu

Amy St. Pierre

Catherine 
Palmlund
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An Opportunity for 
Teacher Reflection

 Presentations of Learning

Professional  learning community  (PLC)  groups provide a  structure 
for  teacher  collaboration  and  co-learning  in  a  school  system.  At 
Carmel  Elementary  School,  PLC groups  are  organized  into  cross-
grade study groups with special education teachers or interventionists 
in each group. Each group studies a different self-selected topic. One 
group, with teachers grades K–4, is studying writing to learn. Another 
group,  Pre-K–3,  is  studying  classroom discussions.  A third  group, 
grades 1–4, is studying close reading. The small-group structure allows 
PLCs  to  meet  different  learning  needs  with  a  focus  on  areas  of 
teacher interest, and it allows for collaboration and learning across 
grade levels.

The first year Carmel Elementary PLCs were structured in this way, 
teachers in each PLC were asked to share one takeaway with other 
teachers in a staff meeting. The goal of this sharing was to spread new 
thinking across the school, beyond the PLC groups. 

This year, we wanted to expand the sharing to make the whole-school 
learning even more powerful. We charged each group with giving a 
presentation to the whole staff during a staff meeting. We dedicated 

Kara Malachi, Literacy Coach
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several  PLC  sessions  to  planning  and 
preparing the presentations.

By renaming “sharing” to “presenting” and 
by providing time during PLC meetings to 
work on the presentations, 
we  changed  the  way 
teachers  approached  the 
task.  Each  group  spent  a 
significant amount of time 
reflecting  together  on 
what  they  had  learned 
during  the  PLC  study. 
They  debated  what 
concepts  and  ideas  were 
most critical to share with 
the i r  co l l ea gues .  The 
teachers  used  language 
such  as,  “We  need  to  be 
sure  to  inc lude  .  .  . 
because  .  .  . ”  and 
“Teachers  wil l  need  to 
know  . . .  in  order  to 
understand  how  .  .  . 
works”  and  “It  was  really 
power fu l  when  we 
d id  .  .  .  w i th  our 
students  because  . . .”  Preparing  these 
presentations  led  teachers  to  engage  in 
robust  conversations  and  deep  thinking. 
This  enriched  their  learning  process 
beyond standard PLC discussions. 

Each group selected a presentation format 
appropriate  for  their  topic.  One  group 
designed  a  PowerPoint  presentation 
summarizing  key  ideas  about  close 
reading.  Another  group’s  members  took 
turns  presenting  individual  strategies  for 
writing to learn.  A third group chose to 
compile  a  video  of  clips  from  their 
c l a s s rooms ,  c l ea r l y  showing  the 
progression  from  grade  to  grade  of 
students’ discussion strategies. 

As  Linda  Dorn  says  in  Apprenticeship  in 

Literacy (2012), “When teachers acquire an 
understanding of reflective practice, they 
engage  in  opportunities  to  heighten 
awareness  and  formulate  beliefs  and 
theories of teaching. In the process, they 

refine  the  craft  of  teaching  through 
act ion”  (p.  169 ) .  We  provided  the 
expectation and opportunity for teachers 
to reflect on the essential learnings from 
studying a topic through the structure of 
presentations  to  their  colleagues.  The 
outcome exceeded our goals for extending 
professional learning beyond the borders 
of each PLC group.

References

Dorn, L. J., & Jones, T. (2012). 
Apprenticeship in literacy: 
Transitions across reading and 
writing. Portland, ME: Stenhouse. 

Prompts for Reflection

What structures  are  in  place  for 
teachers in your schools to reflect 
on their professional learning?

What  opportunities  do  teachers 
have to share their new learnings 
with co"eagues?
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Using Art as a Basis for 
Discussion to Support 

Our Youngest Students
PLCs in Action: A Report #om the Classroom

Under  the  guidance  of  our  literacy  coach,  Kara  Malachi,  one 
professional learning community (PLC) at Carmel Elementary School 
focused  on  classroom discussion.  We used  the  text  Comprehension 
Through  Conversation  by  Maria  Nichols  (2006)  as  a  professional 
resource. 

One week our  PLC group was  tasked with using  a  picture  as  the 
impetus for our classroom discussion. I immediately thought of using 
a painting. I was familiar with Visual Thinking Strategy (VTS), which 
uses artwork as the springboard for discussion and critical-thinking 
skills. For our first discussion, we used Picasso’s Child with a Dove. 
During our discussion, no information was provided to students.  I 
simply asked the class, “What do you see in this picture?” and “What 
evidence do you see that makes you think that?” 

I immediately noticed that more students were able to meaningfully 

Diane Pottle, Pre-K Teacher



8

Spring 2016

Volume 1 Number 2

contribute  than  during  a  typical  book 
d i scuss ion .  The  change  wa s  most 
noticeable in those students who struggle 
during read-aloud discussions. The image 
seemed  to  scaffold  comprehension. 
Having the painting on the screen to refer 
to  at  any  point  aided  students  who 
struggle with recalling story details from 
mental representations. The children had 
to  refine  their  language  in  order  to 
accurately communicate what they saw in 
the  painting.  The  children  were  not 
permitted  to  come up  and point  to  the 
image.  This  forced  the  children  to 
practice  their  oral-language  skills  and 
stretch their vocabulary. 

In viewing the painting, the children had 
differing opinions on many details in the 
image.  The  children  speculated  whether 
the  child  was  a  boy  or  a  girl.  Students 
were  able  to  back  up  their  claims  with 
evidence.  Some  students  needed  to  be 
prompted  to  provide  evidence,  while 
others did not. One child said, “I think it’s 
a  boy.”  After  prompting,  the  student 
explained,  “He  has  short  hair.”  Another 
child rebutted by saying, “No. I think it’s 
a  girl  because  she’s  wearing  a  dress.” 
Students  had  differing  opinions  about 
what kind of shoes the child was wearing, 
what object was to the side of the child, 
whether the scene was inside or outside, 
and what the child was holding. 

One goal of these discussions was to allow 
all students to share their thoughts. With 
that in mind, I did not share my thoughts 
with the children. I did not want them to 
focus  on  having  the  “right”  answers  in 
future discussions.

During our image discussions, I asked my 
students  if  they  wanted  to  change  their 
opinions  after  hearing  evidence  their 

classmates  had  presented.  None  of  the 
Pre-K  students  have  changed  their 
opinions  yet.  Our  PLC  conversations 
have  uncovered  that  kindergarten 
students  doing  the  same  activity  in  a 
colleague’s  classroom  have  changed 
opinions in response to the thoughts and 
evidence  classmates  presented.  I  will 
continue to ask students if they want to 
change  their  opinions  during  future 
painting  discussions.  I  am  curious 
whether  the  Pre -K  students  w i l l 
eventually change opinions in response to 
ideas their classmates presented.

This  PLC structure  has  inspired  me  to 
push  myself  and  my  Pre-K  students  to 
have  higher  quality  discussions.  It 
provided  the  readings,  reflections,  and 
discussions needed by all learners.

References

Nichols, M. (2006). Comprehension 
through conversation: The power of 
purposeful talk in the reading 
workshop. Portsmouth, NH: 
Heinemann.

Author’s Note:  About two 
weeks  a$er  this  article  was 
written, I had a student who, 
in  response  to  a  counter 
observation  by  a  classmate, 
changed their opinion during 
a discussion.
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Focused Speaking, 
Active Listening, and 

Critical Thinking
Questioning for Classroom Discussion

On Friday,  March  4,  2016, 
Dawn  Jandreau  and  I  had 
the  opportunity  to  present 
to  the  teachers  at  Hermon 
Elementary  School  on  the 
topic  of  questioning  and 
discussion  techniques.  Our 
school began this journey in 
the  spring  of  2015,  when 
several  teachers  asked  for 
support  on  asking  better 
ques t ions  and  gu id ing 
student-led discussions.  We 
had  ju s t  begun  us ing 
Char lot te  Danie l son ’ s 
Framework for Teaching to 

Courtney Williams, Literacy Coach
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evaluate  teacher  effectiveness  in  our 
school. Many teachers were finding, after 
much self-reflection, that this was an area 
in  need  of  improvement.  I  knew  right 
away the implications for  coaching were 
endless. 

Dawn and I used Questioning for Classroom 
Discussion by Jackie Acree Walsh and Beth 
Dankert  Sattes  (2015)  as  a  guide  in  our 
planning. We then narrowed our essential 
questions to include:

• Why should teachers place 
greater emphasis on 
questioning for discussion in 
classrooms?

• What type of questioning 
invigorates and sustains 
productive discussion?

• How can teachers transform 
unbridled talk into disciplined 
discussion?

• What data will teachers and 
students gather to assess 
student progress toward 
meeting grade-level standards?

During  this  professional  development 
session, teachers had many opportunities 
to  explore  resources  on questioning  and 
discussion techniques, turn and talk with 
grade-level  members,  reflect  on  current 
practices,  and  set  goals  for  future 
instruction.  Grade 4 teacher Jan O’Clair 
said, “The work we have done today fits in 
so well across all content areas, and I am 
eager  to  add  this  to  my  repertoire  of 
instructional strategies.”

Before  this  professional  development 
opportunity,  teachers  were  asking  a 

mixture  of  text-dependent  and  open-
ended  questions.  Now  teachers  are 
working  together  to  plan  quality  focus 
questions  that  address  an issue  students 
are  passionate  about  and  that  spark 
focused discussions. For example, during 
a unit  on fossils,  students were typically 
asked in the past: “What are fossils?” and 
“What  can  we  learn  from  dinosaur 
bones?”  An  example  of  a  question  you 
might  hear  now  is,  “Do  you  think 
dinosaur  bones  should  be  sold  to  the 
highest bidder and displayed in museums? 
Explain your thinking.”

Since  this  session,  many  teachers  have 
invited  me  into  classrooms  to  provide 
feedback on the types of questions they 
ask and talk moves they use. Questioning 
and  discussion  are  easy  to  observe  and 
ignite  inquiry  and  deep  thinking  among 
teachers and students. The next stop on 
our journey will be teaching students how 
to ask each other quality focus questions. 

References

Walsh, J. A., & Sattes, B. D. (2015). 
Questioning for classroom 
discussion: Purposeful speaking, 
engaged listening, deep thinking. 
Alexandria, VA: Association for 
Supervision & Curriculum 
Development.

Quote:  “I  am  humbled 
by my students’ questions. 
O$en,  they  are  better 
than mine.” 

Cris Tovani
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District-Level Literacy 
Coaches

Proving to Be More Valuable Than Gold

Partnership school districts are working diligently to incorporate the 
tenets  and  structures  of  MPCL’s  continuous  school-improvement 
model.  For  some  districts,  this  means  training  multiple  building-
based  coaches  to  support  their  many  schools,  educators,  and 
students.  School-improvement  models  require  a  strong  vision 
supported  by  focused  decision  making  and  action.  With  building 
coaches spread across school districts, each attending to the discrete 
needs of their personal school communities, it can be challenging for 
districts to align and synchronize their efforts. 

A district coach coordinates and supports other coaches across the 
district.  “Centralizing  supervision  is  more  likely  to  result  in  a 
coherent  approach  to  coaching  and  eliminates  some  of  the 
idiosyncratic practices that can emerge in districts . . .” (West and 
Cameron, 2013 p. 10).  Their district-wide presence and perspective 
allows  them to  influence  the  direction,  design,  and  alignment  of 
literacy programming. 

District coaches are powerful liaisons with the capacity to increase 
communications throughout their districts. In Agents of Change (2013), 

Li Gowell, Implementation Coach
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West and Cameron tell us that “coaches 
understand that as agents of change they 
are  the  conduits  who  mediate  between 
different  parts  of  the  system—they 
connect principals with faculty, principals 
with  district- level  supervisors,  and 
teachers  with  other  teachers  within  and 
across schools” (p. 32). 

Heather  Manchester ,  cur r i cu lum 
coordinator  for  the  Oxford  Hill  School 
Department,  offered the following when 
asked about the power and impact of the 
position of district coach in her system:

Our district coach, Melanie Ellsworth, has 
brought  a  cohesiveness  to  our  coaching 
program  that  did  not  exist  before. 
Melanie links our coaches more clearly to 
the  big  picture,  making  connections 
across content areas when necessary. For 
example, she might pull our math coaches 
and technology integrator into a literacy 
coach conversation ensuring a clear vision 
for  coaching  across  disciplines  while  at 
the  same  time  fostering  a  common 
language  and  pedagogical  stance  for 
working  with  teachers  across  the  ten 

buildings in our district. 

Ultimately,  what  a  large,  rural  school 
district needs is a laser focus on what is 
essential  to  improving  outcomes  for 
students.  Without  that  focus,  it  is 
unlikely  that  we  will  see  improvement 
with our students. Our district coach is a 
significant  tool  in  helping  to  develop  a 
focus  and  a  vision  for  teaching  and 
learning.

There is no question that MPCL district 
coaches  are  impacting  their  districts  in 
powerful  ways.  They  are  proving  to  be 
more valuable than gold!

MPCL  presently  supports  five  district 
coaches:  RSU  10,  RSU  19,  RSU  40, 
MSAD  17,  and  the  Lewiston  School 
Department.

References

West, L., & Cameron, A. (2013). Agents 
of change: How content coaching 
transforms teaching & learning. 
Portsmouth, NH: Heinemann.

Left to right: Marcia Nye Boody, MPCL Director; Jill Bartash, District Literacy Coach (DLC); Dawn 
Jandreau, University Coach; Kelley Splaine, DLC; Melanie Ellsworth, DLC; Kelly Burns, DLC; Karen 
Paquette, DLC.
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Implementing Student-
Centered Coaching

Understanding Our Impact

“Thank you for working with my teacher,” a student whispered to 
literacy coach Jessika Sheldrick. “Now she knows how to pick out the 
right  books.”  This  child,  who  hated  reading  earlier  this  year,  had 
noticed that she and her classmates now loved reading. How does this 
shift become so apparent to a student? How does the work of the 
coach become so clear? How does a teacher feel so comfortable with 
this relationship that she talks openly to her students about what she 
is learning?

Jessika is a field-year coach in MPCL at Oxford Elementary School. 
Her  district  coaching  and  administrative  team has  studied  Diane 
Sweeney’s  Student-Centered  Coaching  (2011).  Through  an  interactive 
online session with Sweeney, Jessika was inspired to try the Results-
Based Coaching Tool (p. 90). It has transformed her coaching.

Jessika had been unsure that a coaching role was right for her. She 

Melanie Ellsworth, District Literacy Coach
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had  struggled  to  establish 
coaching cycles. The schedule 
did  not  allow  daily  pre-  and 
post -conferences  and 
classroom  time  with  every 
teacher.  She  found  she  was 
limited to working with four 
teachers  at  a  time and often 
missed  out  on  small-group 
professional  development  or 
profes s iona l  l ea rn ing 
community  opportunities. 
This  caused  her  to  feel  guilty  and 
disjointed in her delivery of service. Being 
self-described  as  “right-brained,  creative, 
and not organized,” she thought the new 
structure might be too constraining. Still, 
she gave it a try. 

By starting with what teachers knew their 
students  needed,  Jessika  made  the  first 
shift  in  her  coaching  interactions  with 
teachers. Immediately, teacher and coach 
were working side by side on a common 
written goal, following the Results-Based 
Coaching  Tool.  As  they  collaboratively 
completed the second and third columns 
of the tool, the teaching practices and the 
coach’s  role  were  clarified.  Jessika  soon 
discovered  that  the  change  meant  more 
than just recording her work in a different 
way.  It  meant  structuring  her  week and 
communicating with teachers differently. 

Weekly  meetings,  rather  than daily  pre- 
and  post-conferences,  provided  a  longer 
and deeper dive into student evidence and 
collaborative reflection. The plan evolved 
as  the  coaching  cycle  progressed,  with 
new instructional  and coaching practices 
be ing  named ,  implemented ,  and 
celebrated.  An  online  template  of 
Sweeney’s  tool  allowed  the  evolution  of 
their work to be recorded and shared. The 
aspects  of  coaching  that  had  not  been 
working  previously  began  to  resolve.  As 

Jessika’s schedule became more flexible, 
she was able to meet with small  groups 
and provide one-on-one support for eight 
teachers.

Through the use of this new tool, Jessika 
discovered that she had been controlling 
the  coaching  process.  The  emotional 
aspects  of  her  coaching  relationships 
changed. Teachers felt trusted. They had 
a  stronger  voice  in  naming  what  they 
needed and reflecting on the evidence of 
their  own  growth  over  time.  Teachers 
owned the process and were comfortable 
in their coach-colleague relationship.

Je s s ika  was  surpr i sed  by  the 
transformation  she  saw  in  herself.  She 
reported, “It made me feel like I can do 
this!”  The  structures  she  had  thought 
might be too constraining actually helped 
her find her way and gave her momentum 
to  continue.  Jessika  is  confident  and 
inspired to learn and try new strategies, 
exemplifying  Diane  Sweeney’s  words: 
“Understanding  our  impact  serves  to 
fundamentally  motivate  us  to  grow  as 
professionals” (p. 103).

References

Sweeney, D. (2011). Student-centered 
coaching: A guide for K–8 coaches 
and principals. Thousand Oaks, 
CA: Corwin.

How does the work 
of the coach become 
so clear?
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Diane Sweeney: Student-
Centered Coaching

Hosted by Ke"y Burns, District Literacy Coach,  & 
Kern Ke"y, Technology Director, RSU 19

In  the  hurried  final  weeks  of 
school,  time  seems  compressed. 
The  time  given  for  coaches  to 
reflect during each portion of the 
day’s  continuing  professional 
development felt luxurious. 

Coaches  were  given  time  at  the 
beginning  of  the  day  to  reflect 
upon  our  year  and  name  our 
greatest  celebrat ions .  Some 

teachers reflected upon their own professional growth, while others 
reflected upon the growth of students. Some coaches reflected upon 
whole-school professional development, while others reflected upon a 
positive relationship developed with a  specific teacher.  Taking this 
time to reflect, notice, and name what was effective not only allowed 
us to celebrate our successes but more importantly  made us more 
likely to employ similar strategies in the future.

The video conference with Diane Sweeney was also a reminder of the 

Robert Pottle, Literacy Coah

Diane Sweeney



16

Spring 2016

Volume 1 Number 2

Don’t miss this YouTube Session with Diane Sweeney!

Diane Sweeney shares two core practices that assure coaching remains focused on 
student work and evidence of student performance at the center of coaching 
conversations.  She also talks about the power of coaching cycles and the use of the 
Results-Based Coaching Tool to guide and document growth/progress over time.

An introduction to student-centered coaching: 

https://www.youtube.com/watch?v=Vx1U3uVH78Q Li Gowell

power  of  reflective  time  in  learning. 
Sweeney  used  the  model  of  instruction 
followed by time for the learners (in this 
case, coaches) to process the information 
through  reflection  and  turn-and-talk 
discussions with a colleague. The power of 
this instructional model has been evident 
in  other  professional  development 
throughout  the  year,  perhaps  most 
notably while observing the most effective 
Units  of  Study  writing  minilessons.  In 
these we have seen instruction from the 
teacher followed by a turn-and-talk by the 
students.

It was no surprise that student evidence 
was  the  foundation  for  Sweeney’s  work 
with  teachers.  One  important  shift  in 
language she offered was in the use of a 
general  prompt  during  post-conferences 
with  teachers.  Sweeney  suggested  that 
past-facing prompts such as “How did the 
lesson go?” lead down a path of judgement 
and evaluation. This most typically results 
in  negative  emotions,  which  harm  the 
relationship between teacher and coach. 

Rather,  Sweeney  suggested  future-facing 
prompts such as “Based on today’s lesson, 
what’s next?” This type of question is not 
about judging what did or did not happen 
during  the  lesson.  Instead,  it  suggests 
using  today  to  shape  tomorrow.  This 

prompt correctly implies that the coach’s 
role is not to uncover what is wrong with 
instruction but to consider what is next in 
instruction. This shift in language avoids 
the trap of a post-conference becoming a 
postmortem. With future-facing language, 
the post-conference is  no longer  a  post-
conference—it becomes a pre-conference 
for the next lesson! 

We ended  our  day  with  time  to  reflect 
upon  the  careers  of  some  of  our  fine 
coaches who have answered: What’s next? 
Courtney Williams will  be following her 
passion and working as a grade 3 teacher 
next year. Jill Bartash will be the principal 
of the Rumford Elementary School. Both 
Jill  and  Courtney  have  offered  much  to 
the schools in which they have worked as 
coaches and to the Partnership. We wish 
them well in their new roles.

Finally, we reflected upon those who are 
retiring this year: Mary Bagley, Old Town 
Elementary  School;  Ann  Holland,  RSU 
40;  Gail  Malone,  Ella  Burr  School;  Li 
Gowell, implementation coach; and Dawn 
Jandreau, university literacy coach. While 
each will be missed, we are delighted that 
they  will  now  be  able  to  deservingly 
dedicate  time  to  perhaps  the  most 
important  role  any  of  us  play  in  life: 
family member.
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Coastal, Southern, and Western Maine, Oxford 
Hi"s School District, April 8, 2016

MPCL: Regional 
Continuing Professional 

Development

Differentiation. We’ve come to expect it in classrooms. The coastal, 
southern,  and  western  coaches’  professional  development  day  on 
April 8 demonstrated the power of differentiation for coaches! In the 
morning, district coach Melanie Ellsworth and I designed a menu of 
differentiated  offerings,  each  hosted  by  MSAD 17  coaches.  These 
sessions included a demonstration of a writing workshop, a coaching 
lab  with  the  Results-Based  Coaching  Tool,  a  coach-principal 
coordination meeting, and a content workshop in special education. 
Such a variety of options provided a way to meet the needs of coaches 
from  a  wide  region  of  our  state.  It  also  opened  space  for  rich 
conversations for all involved! 

In the afternoon, coaches and university staff gathered together for 
lunch  and  further  professional  development.  Jenn  Chafin  led  the 
group on an exploration of Sweeney’s learning labs. She encouraged 
coaches to utilize these student-centered “frameworks for teachers to 

Jill Bartash, District Literacy Coach
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get  into  each  other’s  classrooms  and  to 
learn  alongside  one  another”  (Sweeney, 
2011, p.107). 

Melanie  continued  the  conversation  as 
she  led  the  group  through  a  text-based 
discussion of chapter 7 in Student-Centered 
Coaching.  It’s  clear  that  the  shift  to 
student-centered coaching is changing our 
conversation about  how best  to  support 
teachers  and 
students.  We  are 
learning  numerous 
s t ra teg ie s  for 
differentiating  our 
coaching to meet all 
teachers’ needs.

F ina l l y ,  Robert 
Pottle  closed  out 
the day with one of 
h i s  f amous 
technology tutorials! 
He  provided  more 
instruction  on  how 
to  effectively  use 
YouTube  in 
coaching. It was yet 
another  mode  for 
strategic  teaching 
and  coaching  and  a 
reminder  to 
differentiate  even 
our  coach ing 
techniques. There is 
exciting work ahead!
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Northern and Central Maine, University of 
Maine, April 14, 2016

MPCL: Regional 
Continuing Professional 

Development

On April 14, northern and central Maine coaches focused on the idea 
of gathering the harvest to continue our own growth. Just as farmers 
must consider many elements to make their crops grow successfully, 
teachers must consider many opportunities for advancing our role as 
coaches. Topics presented included using questioning for classroom 
discussion, engaging in reflective practice, sharing our “harvest,” and 
reaping the benefits of the diligent work of others. 

Dawn Jandreau,  MPCL university  coach,  and  Courtney  Williams, 
literacy coach,  engaged coaches in a  session centered around their 
book study of Questioning for Classroom Discussion by Walsh and Sattes 
(2015) with the faculty at Hermon Elementary School.

We all  have beliefs.  We know the key role that language plays in 
learning when it is used to deepen understanding, build on ideas, and 
engage learners. Dawn and Courtney challenged coaches to actively 

Sara Deveau, Literacy Coach
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think  about  and  clarify  their  individual 
beliefs  and  attitudes  as  they  coach 
teachers to apply questioning skills in the 
classroom.

With  the 
“why” in mind, 
coaches  were 
presented with 
strategies  to 
promote  a 
cu l ture  o f 
t h o u g h t f u l , 
p r o d u c t i v e 
discussion. For 
e x a m p l e , 
questions  that 
center  around 
issues students 
are  passionate 
about are key to a lively discussion. The 
issue  may  perhaps  be  equality,  justice, 
responsibility,  freedom,  compassion,  or 
loyalty. Questions should be crafted using 
student-friendly  language.  They  should 
use  strong  verbs  to  activate  higher-level 
th ink ing .  F ina l l y ,  they  shou ld  be 
presented  within  a  meaningful  context. 
Anticipating ways in which students may 
respond  will  also  help  craft  the  focus 
question.

Dawn  and  Courtney  made  clear  the 
important role questioning has in helping 
students become focused speakers, active 
listeners,  and  critical  thinkers.  The 
teacher must observe and reflect carefully 
to  know  what  feedback,  questions,  or 
scaffolds are needed to help students grow 
into  thoughtful,  engaged  participants  of 
classroom discussion.

The  af ternoon  sess ion  inc luded  a 
presentation  by  Benton  Elementary 

School’s advanced literacy coaches Sandra 
Mitchell and Lisa Roy. They shared how 
they  are  using  book  talks  to  engage 
readers  in  their  school.  This  began as  a 
personal project for Sandra, who had been 
mentally  crafting  and  rehearsing  book 
talks  during  her  commute  to  and  from 
work. Sandra has begun to post videos of 
her book talks. Rather than taking turns 
having  Sandra  present  book  talks  to 
classrooms as schedules allowed, teachers 
can now instantly  access  her  book talks 
on  demand  for  students  through  the 
school website. Students can then check 
the books out.

In the busy days of coaching, it is often 
difficult to take the time to reflect on our 
“harvest.” More often, coaches might be 
plagued  with  wondering  if  they  are 
making a difference or how they can meet 
the  many  daily  challenges.  The  sessions 
with Dawn,  Courtney,  Sandra,  and Lisa, 
as  well  as  some  technology  tips  from 
Robert  Pottle,  provided  coaches  with  a 
sprinkling  of  sunshine  and  nurturing 
water to not only continue to grow but to 
pause, look around, and enjoy the harvest 
as the year comes to a close. 
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“Writing Poetry Empowers Stru!ling Readers 
and Writers,” New England Reading Association 
Journal: Special Issue! Poetry for Teaching 
Reading

Anatomy of a Process: A 
Structure for Shaping 

Poetry

Literacy coach and author Robert Pottle’s theoretical underpinnings 
echo  throughout  his  article  “Writing  Poetry  Empowers  Struggling 
Readers and Writers,” featured in the New England Reading Association 
Journal. Here he shares one process for teaching all students how to 
write a poem. Robert contends that differentiated instruction is often 
misconstrued  to  imply  differentiation  of  the  task.  Instead,  he 
suggests that educators should maintain the integrity of the task and 
differentiate the level of scaffolding to support learners throughout 
the  process.  Robert  provides  additional  support  for  differentiating 
the  level  of  scaffolding  through  an  apprenticeship  design  that 
gradually  releases  the  learner  to  successfully  complete  the  task 
independently. 

What is Robert’s process? At first glance, the complexity of the task
—in  this  case,  crafting  a  poem—sounds  deceivingly  simple.  He 
engages learners by sharing a mentor text, his published poem “The 

Dawn Jandeau, University Coach



22

Spring 2016

Volume 1 Number 2

Bus.”  Robert  makes  his  writing  process 
transparent  to  learners  by  sharing  his 
writer’s  notebook—his  playground  for 
getting messy with language. 

Next,  Robert  deconstructs  the  process 
into  a  series  of  digestible  bites  by 
engaging  learners  in  a  sequence  of 
minilessons  that  explore  alliteration, 
rhyme,  structure,  and  word  choice. 
Guided practice opportunities take place 
as part of a collaborative process where he 
and  his  learners  provide  scaffolding  as 
they co-construct whimsical stanzas. The 
process  culminates  with a  minilesson on 
generating an ending that clearly lets the 
reader  know the  poem has  come  to  an 
end. 

Robert’s message is clear: Differentiation 
does  not  translate  into  a  series  of 
worksheets  on  alliteration,  rhyme,  and 
other  fill-in-the-blank  tasks.  It  begins 
with  a  knowledgeable  teacher  who 
understands the power of  authenticity—
an  authentic  mentor  text,  an  authentic 
task, and an authentic environment where 
learners  have  ample  opportunities  to 
engage  in  authentic  writing.  It  is  a 
complex process for learners of all ages. 
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Book Review—The Art of 
Coaching Teams: 
Building Resilient 

Communities That 
Transform Schools

Elena Aguilar, 2016, Jossey-Bass

One of  the  most  challenging 
a spect s  o f  t rans forming 
schools  is  developing  and 
maintaining effective, cohesive 
teams.  The  Art  of  Coaching 
Teams (2016) may very well be 
just  the  text  you  have  been 
looking  for  as  a  coach  or 
instructional  leader.  Aguilar’s 
most  recent  book  provides 
school systems with a detailed 
map  for  e s tab l i sh ing , 
managing,  and  facilitating 
teams that  are  built  to  move 
schools forward. 

Kelly Burns, District Literacy Coach
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This  practical  guide  provides  tools,  tips, 
and strategies for creating teams. It also 
conta ins  an  extens ive  l i s t  o f 
recommended  resources  to  further 
support the readers’ understanding of the 
complexities  involved  in  creating  and 
leading teams. Aguilar provides a guiding 
question for each chapter in the overview 
of  the  book.  These  guiding  questions 
assume  the  readers  will  reflect  on  their 
beliefs  and  practices.  This  reflection 
empowers  the  readers  to  become  more 
thoughtful and intentional in their work. 

Before  individuals  can  lead,  they  must 
understand themselves, their own beliefs, 
and  what  they  envision.  Aguilar  infuses 
each  chapter  with  opportunities  for 
reflection  throughout  each  step  in  the 
process  of  creating  and  maintaining  an 
effective team. 

Aguilar  offers  personal  anecdotes  that 
highlight  both  her  successes  and  her 
struggles  with  developing  and  leading 
teams.  Through  these  anecdotes,  she 
teaches readers what to do and what not 
to do as  they embark on the journey of 
leading teams. This personalization of her 
journey makes what she has to say more 
credible and valuable. 

Aguilar recognizes that all teams, like all 
learners, come with various skills, abilities, 
personalities,  and  goals.  In  the  Art  of 
C o a c h i n g ,  she  offers  a  process  for 
deve lop ing  a  team  that  works 
collaboratively  toward  a  designated 
purpose and goals.

Aguilar  offers  specific  guidance  in  the 
following: 

• creating agendas
• making decisions 

• establishing routines and 
protocols

• increasing one’s resilience
• understanding one’s emotions
• meeting goals 
• cultivating emotional 

intelligence
• dealing with conflict
• supporting adult learners
• creating a culture of trust

Reading this  text helped me understand 
the  int r i cac ie s  o f  bu i ld ing  and 
maintaining a team. It also forced me to 
be  more  re flect ive  about  my  own 
leadership beliefs, skills,  and abilities. In 
the  introduction  Aguilar  states,  “Who 
you  are  as  a  leader  has  the  greatest 
in fluence  on  a  team”  (p .  x x x ) . 
Additionally, I learned that the emotional 
intelligence of a team impacts the way in 
which a team performs.

This is a must read if you are building and 
supporting teams, if your team is leading 
systemic  change,  or  if  you  are  coaching 
existing teams. This text has the potential 
to enhance or restructure a school climate 
and culture.
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Book Review—Focus on 
Teaching: Using Video for 

High-Impact Instruction
Jim Knight, 2014, Corwin

“This book provides a blueprint for 
any  schoo l  or  d i s t r i c t  to 
cont inuous ly  enhance  the 
instructional  prowess  of  teachers. 
Concepts  like  ‘video-enhanced 
professional  development’  are 
revolutionary  in  their  intent,  yet 
consummately  simple,  clear,  and 
practical.” 

~Robert J. Marzano, CEO Marzano 
Research Laboratory 

Renowned  profes s iona l 
development  expert  Jim  Knight 
offers an easy, added-value solution 

Jennifer L. Dowdy, Instructional Coach
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even amidst the complexities of teaching 
in  his  Focus  on  Teaching:  Using  Video  for 
High-Impact Instruction (2014) professional 
text. 

According  to  Knight ,  “Video  wi l l 
complete ly  change  the  way  we  do 
professional  learning”  (inside  cover). 
“When  we  record  ourselves  doing  our 
work, we see that reality is very different 
from what we think…video is a powerful 
tool for growth and professional learning,” 
he  adds  (p.  2).  He  invites  teachers, 
coaches, and principals as well as system 
leaders and policymakers to use video to 
improve  their  teaching  and  their  own 
practice.  In fact,  Knight  values  video as 
“essential”  because  professionals  don’t 
have a clear picture of what they do when 
they do their work (p. 17).  Teachers also 
“struggle to get a clear picture of reality 
because  to  the  demands  of  teaching, 
habituation  and  confirmation  bias,”  he 
adds (p. 18). 

Setting  up  a  camera  (e.g.,  an  iPad  or 
GoPro)  and  hitting  record  is  not  for 
everyone,  says  Knight.  While  some 
teachers  find  it  too  difficult  to  watch 
themselves on video, others may say video 
offers great opportunities for learning. 

Knight  says  the  aim  of  video  is  to 
establish a clearer picture of reality, to set 
goals and self-monitor their own progress. 
U l t imate ly ,  v ideo  he lps  to  br ing 
“meaningful change” to students (p. 16). 

His  book  includes  tips  for 
ensuring video recordings meet 
ethical  standards  and  ensure 
high  comfort  levels  for  both 
teachers  and  students. He 
offers  simple-to-use  protocols 
and  meaningful  data-gathering 

forms  and  tools  for  watching  video  to 
maximize  its  effectiveness.  His  research 
inc ludes  in terv iew  wi th  over  40 
professionals  (teachers,  coaches,  and 
principals) along with original video clips, 
l inked  to  QR  codes,  of  those  who 
recorded themselves. 

Powerful,  reflective  learning  does  take 
time, he emphasizes. School leaders need 
to carve out time for this important work 
of  valuing  video  as  part  of  the  learning 
culture  of  an  organization.  He  suggests 
that  effective  professional  learning  and 
development  needs  to  include  both 
autonomy (choice, reflection, status)  and 
accountability  (current  reality,  goals)  to 
build capacity. 

Vi s i t  h t tp : / /www.corwin .com/
focusonteaching/ for a list of companion 
website  resources  along  with  access  to 
videos  and  resources  presented  in  the 
book, 
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Powerful, reflective 
learning does take time…
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Literacy 
Coach Family

John Watt: Eagle Scout

In December 2015, my son, John Watt, completed his Eagle Scout 
project and passed his board of review. He became an Eagle Scout 
from Troop 120 in Greenville,  Maine.  Troop 120 is  affiliated with 
Katahdin Area Council, which is based in Orono, Maine. 

For his project, John created a walking trail at the site of a former 
landfill in Greenville. The landfill had been closed for more than 20 
years, and the town of Greenville was looking for a way to repurpose 
the land. John mapped out and installed an approximately mile-long 
walking trail.  A portion of  the trail  passes  by Sawyer Pond,  so he 
added two picnic sites at the water’s edge, along with signage for the 
trail. In addition to the many man-hours that went into creating and 
installing  the trail,  John also wrote and received a  grant  from the 
Plum  Creek  Foundation  to  cover  expenses  associated  with  the 
project. John’s family, troop, and community are very proud of his 
accomplishment! 

Leslie Watt, Literacy Coach
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Upcoming 
Continuing 

Professional 
Development
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AUGUST

SEPTEMBERDate: September 26, 2016
UMaine
Writing Workshops with K–2 Writers
Dr. Mary Ehrenworth, Teachers College, New 
York, New York

Date: September 27, 2016
UMaine
Writing Workshops with Intermediate Writers
Dr. Mary Ehrenworth, Teachers College, New 
York, New York

Wednesday, August 17, 2016
UMaine
Writers ARE Readers: Using Reading Structures 
and Strategies to Nurture More Powerful Writers 
Dr. Lester Laminack
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OCTOBER

MAY

Thursday, October 20, 2016
UMaine
Topic: TBD
Dr. Betsy Kay, Reading Recovery trainer 

Wednesday, April 26, 2017
UMaine
Ramp Up Reading Achievement: 35 Lessons for 
Literacy Conversations & Writing about Reading
Laura Robb

Thursday, May 11, 2017
UMaine
Topic: TBD
Dr. Mary Lose, Reading Recovery trainer

APRIL
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MPCL
Maine
Partnerships in
Comprehensive
Literacy

There is no question that MPCL 
district  coaches  are  impacting 
their districts in powerful ways. 
They  are  proving  to  be  more 
valuable than gold!

Li Gowell
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